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teachers’ talk on students. They examine the teacher’s 
talk in a classroom of students and point out that 
the way a teacher choses his / her language has direct 
implications on students’ imagination and social 
relationships. A teacher’s words will signal to students 
what we think about them, what our expectations are, 
how we value. Depending on teachers’ goals, their talk 
can be different. 

What Johnston calls “strategies of talking”, we would 
call “types of discourses”, used in different contexts in 
order to develop students’ communicative and critical 
thinking abilities. Johnston suggests some principles to 
guide teachers’ conduct of classroom discourse. They 
should start classroom talk, encouraging students to 
think critically about a certain topic / text. Secondly, 
teachers should listen “carefully and genuinely” 
(Johnston, 2011:235) and try to turn students’ 
attention towards the causal process, not on accuracy. 
Students should be encouraged to be independent 
in thinking and express their own beliefs and finally 
be the decisions makers in finding solutions to social 
problems. It is obvious that positive language choices 
will be efficient in classroom talk, since language is the 
most powerful tool in classroom and a good choice 
of language and discourse will enable students and 
teachers overcome critical moments, as well. 

Also, Johnston, in his book “Choice Words: 
How Our Language Affects Children’s Learning” 
(2004), discusses the effects of classroom discourse 
on students. Basing parts of her 2011 dissertation 
paper on Johnston’s book, Sharon Patenaude tackles 
the problem of the impact of the teacher’s talk on 
learners and claims that the classroom climate, as well 
as students’ discourses, are influenced directly by the 
teachers’ discourse. Johnston analysed interviews with 
teachers who have very good students and noticed that 

those teachers made use of the same curriculum and 
materials like all the other teachers, concluding that it 
was not what they taught but how they taught that was 
important. 

Patenaude gives the example used by Johnston 
(2011:4-5) of a sentence said by the teacher: “That 
group, get back to work or you’ll be staying in at 
lunch.” Although the message seems to be simple, that 
is that the students should finish before lunch, students 
could also interpret that sentence as “we are labouring, 
we are slaves […] and the teacher has authoritarian 
control” (Johnston 2004:4). Teachers’ discourse build 
students’ behaviour and their interpretation of the 
world around. 

She identifies in Johnston’s work six categories of 
teachers’ discourse to which attention should be paid 
in classroom interaction and especially, in critical 
moments. 

A first type of discourse is that of “naming and 
noticing”. This refers to the ability to notice, name and 
classify, which is very important in a classroom process 
of teaching-learning-evaluating. On the one hand, 
teachers notice problems in the students’ discourse or 
interpretation and, through means of language, try to 
obtain another feedback. On the other hand, students 
recognize types, genres, styles and categorize them. 

Identity is the second category of teachers’ 
classroom discourse. Teachers’ discourse will definitely 
influence students’ identities, although the process 
is also reversible, since students’ identities will also 
have an impact on teachers’ organization of discourse. 
If a student’s incorrect behaviour is corrected with 
“that’s not like you,” he will be helped to create his 
self-identity, being able to make him understand he is 
not a bad student or a misbehaving one, for instance. 
(Patenaude, 2011:30).

“Strategies and Agency”. Teachers’ discourse can also 
invite students to understand how they should solve 
a particular problem. However, teaching strategies is 
not enough, since teachers should also foster students’ 
ability to create their own strategies. 

The sense of agency is defined by Johnston 
as students’ ability to be convinced that if, they 
act strategically when they finish school, they can 
accomplish their goals. (Johnston 2004: 29). During 
classroom practices, students are invited by teachers 
to act as agents in analysing texts or social events. 
Patenaude identified in Johnston’s work three instances 
to increase students’ sense of agency: students have to 
be ensured that the world around can be changed, that 
they have the power to change the world around and 
finally, that literacy is defined by their knowledge and 
ability to change their world. 

VanDeWeghe, professor at the University of 
Colorado, even gives some examples of language 
utterances that can be used during teacher’s discourse 
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CDA in Positive Psychology. The Flow Theory

Another class instance that the present paper 
tackles is the classroom positive psychology. Positive 
psychology enhances a happy life. Csíkszentmihályi, a 
Hungarian psychologist has initiated the flow theory, 
based on positive psychology. Jeanne Nakamura 
and Mihaly Csikszentmihalyi describe shortly the 
concept of flow in their article, “The Concept of 
Flow” (2009). Flow is considered to be the situation 
or state in which people act with total involvement, 
which is very important because a “good life is one that 
is characterized by complete absorption in what one 
does.” (Nakamura, Csikszentmihalyi 2009: 89).

.A few principles that stand at the basis of the 
flow theory have been defined: “clear aims, immediate 
feedback, intense focus, correspondence between skills 
and challenge, transformation of time (time passing 
without the person being aware of it), merging of action 
and awareness, emphasis on strengths rather than of 
weaknesses, positive support and loss of self-consciousness” 
(loss of awareness of oneself as a social actor, that is, he 
or she acts naturally). (Nakamura, Csikszentmihalyi, 
2009).

If we transcribe the concept of flow into education 
and the classroom discourse, the same principles can 
be applied for achieving a successful teaching situation. 
Didactic process should be characterized by clear 
aims and total focus and absorption from both the 
teachers and the students’ part, while teachers’ positive 
reinforcement is essential. 

Several professors have dealt with the flow theory 
in the context of education: Bassi (2012), Nakamura 
(2009), Jackson and Marsh (1996), Bakker (2017) 
or Moneta (2012). Moreover, they have considered 
different methods of measuring flow: through 
interviews, the experience sampling method (ESM), 
through observation, scales, etc. However, the most 
frequent method is the questionnaire, based on 
Csikszentmihalyi’s model from 1988.

Procedure: the participants are given three 
quotations to read:

“My mind isn’t wandering. I am not thinking of something 
else. I am totally involved in what I am doing. My body 
feels good. I don’t seem to hear anything. The world seems 
to be cut off from me. I am less aware of myself and my 
problems. 
My concentration is like breathing I never think of it. 
When I start, I really do shut out the world. I am really 
quite oblivious to my surroundings after I really get going. 
I think that the phone could ring, and the doorbell could 
ring or the house burn down or something like that. When 
I start I really do shut out the world. Once I stop I can let 
it back in again. 
I am so involved in what I am doing. I don’t see myself as 
separate from what I am doing.”

Participants, students in our case, have to answer 
questions about: 1. when and if they have experienced 
it, 2. how often they have experienced it, 3. what 
activity they were precisely doing at the moment. The 
questionnaire can be adapted for a specific didactic 
activity, too. 

Another very recent method of measuring flow is 
the one devised by Bakker, Golub and Rijavek (2017), 
called The Study-Related Flow Inventory (WOLF-S), 
adapted from the work flow inventory. It includes 
thirteen items measuring absorption/concertation (4 
items), class enjoyment (4 items), and intrinsic learning 
motivation (5 items):

“The following statements refer to the way in which you 
experienced your academic work during the last two 
weeks. Please indicate how often you experienced each of 
the statements. (1=never, 2=almost never, 3=sometimes, 
4=regularly, 5=often, 6=very often, 7=always). 
1. When I am learning, I think about nothing else 
2. I get carried away when I am learning 
3. When I am learning, I forget everything else around me 
4. I am totally immersed in my studying 
5. My studying gives me a good feeling 
6. I do my study obligations with a lot of enjoyment 
7. I feel happy during my learning 
8. I feel cheerful when I am learning 
9. I would still learn even if I did not have to 
10. I find that I also want to learn in my free time 
11. I study because I enjoy it 
12. I am learning for my own sake 
13. I get my motivation from the learning itself, and not 
from the grades.”
(Bakker, 2017: 162)

Participants, 50 students in the 11th form at 
“Onisifor Ghibu” High School, Sibiu have answered 
this study-related flow inventory and the conclusions 






