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The text of the present article deals with the problems of needs and possibilities of the child at a younger school age in
relation to linguistic education. Therefore, it discusses a methodological concept of integrated teaching in classes I — 111 as an
effective way to its efficiency. The final part contains conclusions from the research procedure, confirming the rightness of
choosing a younger school age to start teaching foreign languages.
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Introductory remarks

It is beyond dispute that a good command of a fo-
reign language has now become an indispensable need
in the competences of an educated man. Regardless of
their age, education, work and life experience, people
make an effort to acquire foreign languages.

Nowadays, a foreign language opens the door to the
culture of the country in which it is used and it makes
possible free communication with the members of its
community through modern media.

There is a common belief that the best period to start
learning foreign languages is childhood and the sooner
the child starts learning them, the better results are achi-
eved. The prevailing stereotype that children learn more
casily and faster affects parents’ concern about their chil-
dren’s start in life, which results in the fact that more and
more children are beginning to learn a foreign language
as eatly as in the kindergarten.

However, science does not entirely confirm that con-
viction because adults have a better memory, they can
concentrate better and for a longer time, and they can
carry out mental tasks more easily. They have also a much
stronger motivation to learn than children, especially

when a foreign language becomes an important element
in the scope of their education and career. Yet, the ad-
vantage of children over adults consists in their ability
to acquire a foreign accent more easily and speak like a
native speaker. Adult learners can rarely achieve that skill.
In foreign language learning such intellectual predis-
positions, like general intelligence, musical intelligence and
self-education, play an unquestionable role. If we assu-
me that in compatison with others, intelligent people are
characterised by (according to psychologists) better con-
centration of attention, a larger scope of working memory,
better sensual perception and better cognitive control, it
means that they have higher general intelligence defined as
human cognitive ability. The effect of that cognitive ability
is general mental efficiency consisting in the easiness of
carrying out any tasks, regardless of the content of its sub-
stance (for example, verbal or pictorial) , and required or
desired strategies of coping with the task (E. Necka 2000).
Talking about musical intelligence as a human cognitive
ability, as following the researchers of cognitive psychology
of music (H.D. Wing 1971), one should assume that it con-
sists of four features, very important indeed in teaching a
foreign language, namely: analytical hearing, height hearing,
melodic memory and aesthetic sensitivity to sounds.
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Thus, perception skills play a significant role in a fo-
reign language acquisition but, in spite of the talent, not
much can be achieved without individual effort of the
learner. It may be assumed that, quite frequently, acqu-
isition of a foreign language is basically preconditioned
more by persistence than, more than once, by intellectual
predispositions.

Since contemporary parents well understand the va-
lue of having foreign language skills and they desire to
prepare their children for the future as well as they can,
then contemporary school cannot stay indifferent to the
challenges posed by the reality of everyday life. In order
to meet social requirements the school has to react with a
competent work concept in that scope.

Possibilities and needs of the pupil at a younger
school age

The pupil’s school success is considerably influen-
ced by mental predispositions specific for his age. When
talking about the pupil’s school success, we refer to his
school maturity, that is his physical development, emoti-
onal development, social development and cognitive de-
velopment. According to Szuman, school maturity means
“achieving by the child such a physical, social and mental
development that makes him sensitive and susceptible to
systematic teaching and educating in the first class of the
primary school. It is the point of balance between school
requirements and development possibilities of the child”
(Szuman §., 1969).

A younger school age is the time of preparation for
adolescence. Thanks to the contacts with the environ-
ment, in the child’s brain development there are enriched
the spheres of visual, auditory and motor association
(Trockome-Fabre H., 1995).

The basis of the child’s mental activity is his mental
and motor development. The child discovers his environ-
ment through various forms of motor activity, like play
or work. Therefore, the level of motor development is
determined by diverse motor exercises. The child’s abi-
lities of exertion are also favoured by different motor
games. Those games may be stimulated by music. The
music may have both a stimulating and calming effect,
thus decreasing the pressure as well as the stress for the
child. In therapeutic practice there are known both mu-
sic therapy and dance classes — choreotherapy, as well as
other artistic activities, for example fine arts classes.

All the activities listed above support physical develo-
pment through the stimulation of abilities of visual and
motor coordination and the development of better abi-
lity to control one’s own body and also manual dexterity.
From the neurological point of view, at a younger age
there starts an intensive development of the child’s visual

sphere, which is responsible for perception, interpreta-
tion of the image, identification of the perceived form,
memorizing ot attention.

The needs of the child of the initial classes also re-
sult from the emotional development. According to
Reykowski, emotional development is a mental process
regulating the relationship between the individual and the
world and being of crucial importance for the individual
(Reykowski ], 1992). Emotional processes receive informa-
tion that has positive or negative meaning for the child.
Therefore, they elicit increases or decreases of energy in
the organism and expansive reactions. Psychological ex-
periments confirm that sensual impressions stimulate the
nervous system and cannot be replaced by simple biologi-
cal stimuli.

The child’s emotional development is the result of
his bonds with parents and other adult guardians, among
others, his teachers. That bond is connected with fulfi-
lling the need for security. Its result is relationship with
different people in the future. The model of contacts
with the closest relatives is duplicated in contact with
other people from the child’s environment. Impediments
to the emotional development lead to disorders in proper
adaptation (Vasta, 1995). The causes of such disorders
include emotional deprivation, that is depriving the child
of love or excessive love. The results of emotional de-
privation in the form of depriving the child of love are:
delayed growth, delay in physical, motor and intellectual
development, delay in speech development and relations
with other people (Zebrowska, 1997). It manifests itself
in anti-social attitude or lack of ability to show feelin-
gs to others and to establish normal emotional relations.
The opposite situation caused by excessive love leads to
the child’s shyness, lack of self-confidence or low self-es-
teem. The result of the disturbed emotional development
is a lack of emotional immunity and inability to control
emotions, and in further consequence — failures in rela-
tions with other people (Zebrowska, 1977). Therefore,
both normal and abnormal emotional development of
the child is reflected in his school successes and failures.

Mental development:

At a younger school age, along with developing men-
tal abilities of the child that are accompanied by the ex-
periences gained at school, there take place new deve-
lopment achievements. Children become more fluent in
speaking their mind by reaching higher language fluency,
which is significant in a foreign language learning. Words
and symbols gain new meanings for them and the abili-
ties to solve problems reflect higher levels. The progress
in mental development at that time is intensified thanks
to the abilities to deal systematically with numerous vari-
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ables at the same time” (Jefrey S. Turner and Donald B.
Helme 1999 p. 287).

As psychologists’ researches show, children at a youn-
ger school age also prove certain cognitive limitations.
Although they are characterized by greater regularity and
objectiveness than younger children, they are still unable
to think abstractly. Abstract notions are entirely beyond
their experience and children cannot grasp them through
analogy. Cognitive successes come gradually and in par-
ticular content issues may develop unevenly. It is worth
emphasising that there exist statistically significant diffe-
rences in mental activity among particular children at a
younger school age (I. Kurcz, 2000).

- Language development:

Worth noting here are psycholinguistic researches
that state that the child’s development depends on nu-
merous learning achievements. In the researches it has
been proved that the rate of vocabulary acquisition after
the pre-school period begins to slow down in spite of
the fact that general psycholinguistic development still
continues.

When turning 6, children practically know all alpha-
bet letters, recognize a printed form of many words, un-
derstand certain definitions. Thus, at a younger school
age, there increases in children the ability to use words as
tools of expression. The language, in combination with
cognitive abilities and expetiences gained in the process
of socialisation, becomes a means with which children
reveal and confirm their observations and ideas concer-
ning the world (Leaper, 1991).

Children’s development of vocabulary at a younger
school age shows its more distinctive relation with the
cognitive development. When turning one, the child
knows only a few words, depending on the environment
he is being brought up. At the age of three, the number
of words acquired by the child may increase to 900. At
the age of six, according to the results of the research,
the number of known words is about 2600 while at the
beginning of sixth class, an active vocabulary contains
about 50,000 words. It is the consequence of cognitive
development, mainly memory abilities needed for memo-
tizing and processing new words (Kail, 1990).

The speed of acquiring new words by children is fast
at that age but understanding words and relations be-
tween them develops slowly. Abstract features of many
words remain inaccessible for cognitive possibilities of
the child.

With age, children get to know better the meaning
of words and abstract relations between words. While
talking, children of younger school age gradually overco-
me their egocentrism and begin more and more to take
into account their listeners. They become more capable
of observing the order of speaking during conversations.

It also results from the observation that they cope
better with transforming information in order to adjust
it to the needs of the listener. Moreover, if the situation
requires it, most of them can assume the point of view
of the listener (Zebrowska M., 1997).

Not everyone in the society speaks the same langua-
ge, or uses the same grammatical system or dialect. The-
re occurs a phenomenon of language diversity defined
as dialects. The basis of dialects is, generally, the same
language but they differ in expressions and vocabulary
details.

Dialect differences result from several factors, such
as: age, geographical location, social class membership
and language models taken from the family home. Those
factors have an undoubted impact on the vocabulary de-
velopment of the child.

Age is a particularly visible factor in the so-called "ge-
neration gap”. Representatives of a younger age group
like to use newly made-up words, whereas their parents
do not always understand them and they tend themsel-
ves to use obsolete phrases. Geographical location of
the place in which the child is brought up has also a big
influence on dialects. We do not often understand cer-
tain words when we listen to dialect differences resulting
from geographical location. The consequences of that
are different names used for the same thing in different
places of the same language area. For example, “pota-
toes” (in Polish “kartofle”, “ziemniaki”) are called diffe-
rently in different geographical regions of our country:
in the Podhale region they are called ”grule”; in Poznan

Class membership also affects language differen-
ces acquired by children. Educated people, as opposed
to uneducated ones, use a more complicated and better
structured language, richer in language subtleties. It is
reflected in the models taken from their family environ-
ment. A lot of researchers reckon that people using a pri-
mitive language do not have deficiencies in their language
skills so much, but rather use different, long preserved
linguistic models and they speak the language adjusted
to the environment in which they function. Their langu-
age is functional and complete in that environment and
such a scope of vocabulary they hand down to their own
children.

It should be remembered that learning does not come
casily to all children in the same way. Some children ex-
perience difficulties connected with learning and those
difficulties may influence a growing up child in many di-
fferent ways. Learning difficulties mean problems con-
nected with processing, recalling or providing informati-
on (H. Spionek, 1987).

It is known from the carried out researches that leat-
ning difficulties are not equivalent to mental retardation
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since children with difficulties usually have average or
above-average intelligence. Researchers think that the
problems connected with information processing result
from abnormalities in functioning of the central nervous
system. Generally, children of that kind show the so-
called "uneven” abilities and discrepancy between the de-
sited and actual performance of the tasks. The causes of
those difficulties have not been sufficiently studied yet.

Numerous studies of various learning difficulties
have shown, though that supporting home environment,
motivation of the child to achieve goals with the use of
appropriate intervention, may bring satisfying improve-
ment (H. Spionek, 1970).

However, one should bear in mind that overcoming
learning difficulties must have a very individualized charac-
ter. The strategies used for one child may be inappropri-
ate for another. Frequently, the needs of the child with
learning difficulties require action with a well-defined
substance and learning strategies. The strategies of such
performances are usually cartied out step by step and divi-
ded into small units, and they requite not only the use of
appropriate aids, but also lots of patience and teaching ski-
IIs. It is important to reduce to the minimum the elements
distracting attention. Moreover, active efforts are also es-
sential in order to develop and reinforce herein mentioned
important cognitive spheres, such as attention span, me-
mory abilities and task-solving skills (Lelonek M., Wrébel
T. pub. 1990).

Development possibilities of the child’s vocabulary,
understanding, remembering and skills to use that voca-
bulary have a fundamental meaning for a foreign langua-
ge acquisition and prediction of its effectiveness.

The concept of integrated education
in classes I = III

Integration in eatly-school education is a concept of
child-otiented work, which means that the child is to be
treated as a subject and individuality. According to it the
child’s individuality is perceived as a unique entirety in
which individual differences resulting from individual
“endowment of the child” are respected. In the child’s
individuality there are valued his development needs, ta-
lents, interests and personal expetiences.

Assuming integration as a foundation of the work sys-
tem with children of initial classes brought about certain
consequences for the school practice. Those consequen-
ces are shown in an appropriate organization of lessons,
their planning and execution of didactic and educational
tasks. The character and organization of the educational
process has changed in comparison with the previous
one. School has resigned from the subject-lesson system,
that is from the rigid delimitation, division of the child’s

activity into separate forms of activities: the Polish langu-
age classes, maths, fine arts classes and others, determin-
ed by 45-minute petiods.

The child’s day at school stopped being a collection
of subjects and lessons. As a result, the organization and
the pupil’s activity have undergone significant change.
The basic organizational structure of the educational
process consists of topic units included in an integrated
block or educational project. Organizing activities within
blocks-subjects, or 7areas” and “projects” is connected
with the dependence on needs, individual possibilities of
the child, interest in certain issues or development tasks,
and invention of the teacher in that area. The whole edu-
cation is subject to creating new zones (Misiorna, 1997).

Integrated teaching provided children of the initial
classes with a possibility of creating a coherent image of
the world and, also facilitated the teacher a better cogniti-
on of the child. Consequently, it has become more effec-
tive to adjust action to individual needs of the children.
Also, attention is drawn to the emotional closeness of the
child and teacher (Misiorna 1997). The teacher, indeed,
creates the atmosphere of cooperation and support.

One of the vital tasks of integrated teaching is im-
proving children’s abilities to solve problems. Those tasks
are solved, among others, through children’s habits con-
nected with learning. While growing up, most children
learn, in the course of different dealings with problems,
not only endurance and concentration, but also indepen-
dence.

The progtess that can be observed in the scope of
problem-solving skills has also an impact on memory
perfection. Children gain more and more agility in sear-
ching for and extracting information.

In mastering problem-solving skills a significant role
is played by the child’s motivation. It means that the child
takes action for a reward or pleasure. Children learn to
find pleasure in the problems or situations which pose
challenges for them and are subject to the results of their
action. They may also display increasing interests in so-
mething they can discover and examine.

With regard to the development specificity of the
children at a younger school age, integrated teaching set
educational and tutorial tasks which comprise:

1. Acquisition of written speech as a new language,
which means acquiring basic school skills;

2. Creation of a system of elementary scientific noti-
ons connected with reading, writing and counting;

3. Mastering physical fitness and mental agility ena-
bling participation in plays and team games;

4. Development of the skill to cooperate with others;
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5. Development of the system of values;

6. Learning to control one’s own emotions and rea-
ching relative emotional independence from others;

7. Developing self-esteem less and less based on the
judgement of other people, and more and more on the
analysis of the results of one’s own actions;

8. Developing an image of one’s own personality.

As a consequence of carrying out the above tasks,
the child’s experiences, his sensations and activity should
be concentrated around integrated educational proposals
and life going on around him. In order for the child to
act in such situations, he must have set tasks the solution
of which is an important experience for his development
and educational way (E. Misiorna 1999).

The first school years of the child and his first sc-
hool experiences have an influence on his development
and shape his attitudes and personality. The role of ex-
tramural education is complementing school education
as well as stimulating the child’s development. Therefore,
a foreign language has become an element of contem-
porary education of the child and should be of special
importance in it.

”A foreign language teacher involved in integrated
teaching is obliged not only to pursue the objectives
in the scope of a foreign language teaching during his
classes, but also to carry out general tasks of the school,
defined for the first stage of education. Those objecti-
ves include: supporting comprehensive and harmonious
development of the pupil, cooperation with parents, se-
tting up conditions for acquiring knowledge and using it
in everyday life, and also developing children’s creativity,
resourcefulness, autonomy and pro-social attitudes. It is
also vital to adapt to the requirements set by the curti-
culum and develop children’s key competences: learning
to think, self-improvement, communication, cooperation
and action. All those elements should be incorporated in
the foreign language classes which we offer to the youn-
gest children” (Pamuta M., 2000).

In a foreign language education, in the concept of in-
tegrated teaching, pupils must have secured a good start
through appropriate teaching methods, their emotional
engagement in the teaching process, motivation to learn
a foreign language and encouragement to communicate
in this language with others. It is also essential to use chil-
dren’s natural predispositions and their getting accusto-
med to the sound of a new language, as well as their sen-
sitization to a new language code. A successful realization
of those objectives, with the use of methods appropriate

for children, will secure their motivation to get to know a
chosen foreign language.

Conclusions from teseatrch studies

According to Malgorzata Pamuta (O’Neil, in: Pamuta
M., 2006, p.109) linguists’ and psychologists” research
prove that in the situation of institutionalized teaching,
children acquire foreign speech more slowly than teena-
gers or adults. However, while observing foreign langua-
ge acquisition in the long term it may be undoubtedly sta-
ted that only those who start learning a foreign language
carly, master it to a degree similar to native speakers. They
have a perfect pronunciation without a foreign accent
and their scope of vocabulary and knowledge of mor-
phology, syntax and pragmatic aspects of the language
cause that it becomes a natural tool of communication.

On the other hand, other researchers, such as Luise
Dabene (1991) (in: Pamula M., 2006 p. 109) state that:

- The younger the child, the more naturally he acqu-
ires a second language, mainly thanks to his spontaneity.
In the case of lack of spontaneity, children who treat
learning as fun have better chances.

- Hlexibility of phonic organs enables children to
acquire a new phonological system, especially when it is
introduced through activities known to the child, such as:
singing, motion, dance, rhythmic exercises. Children can
hear better, more than adults, and therefore, according to
the researchers, they have fewer problems with produ-
cing new sounds.

- There has been found a perfect ability to imitate in
children at a younger school age.

- Seven and ten-year olds have better easiness in com-
munication with others because they are not shy to speak
in a foreign language, they are not afraid of appearing
ridiculous like older students.

Followers of an eatly start in foreign language tea-
ching think that in the auditory sphere there is supremacy
of children over teenagers or adults and therefore, at the
first stage of their education it is necessary to concentrate
on the development of their auditory sensitivity. Using
integrated music, artistic and language classes may serve
that purpose (H. Komorowska, 1995).

Researchers of that subject matter also confirm that
later years, after an early school age, are not as effective.
The moment of entering a phase of intensive physical
development by the child is not always favourable for
opening to learn a new language, and along with it, a new
culture and, frequently, a way of thinking. According to
Hanna Komorowska (1995) "an eatly start is advisable
educationally and effective linguistically”.
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